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Abstract

This study investigates the role of dramatic play in early childhood education (ECE) through a
Reconstructionist lens and an interdisciplinary approach. A total of 65 articles were retrieved from
indexed academic databases—Google Scholar, JSTOR, ScienceDirect, and ProQuest—using
keywords such as "dramatic play," "eatly childhood education," "reconstructionism," and
"interdisciplinary approach." Of these, 30 articles wete selected based on inclusion criteria, including
topical relevance and academic rigor, covering publications from 2013 to 2024. The research employs
a Systematic Literature Review (SLR) guided by the PRISMA framework to identify, screen, and
synthesize the findings. The results reveal that dramatic play contributes significantly to the
development of empathy, social competence, and children's awareness of societal roles. Role-playing
allows children to embody various social and professional identities, such as doctors or community
leaders, while internalizing values like cooperation, justice, and responsibility. From a
Reconstructionist perspective, education is seen as a means of social transformation, positioning
dramatic play as a powerful tool for character development in early childhood. The interdisciplinary
approach further enhances learning by integrating insights from psychology, sociology, and pedagogy.
This study recommends embedding socially meaningful dramatic play into the ECE curriculum and
underscores the crucial role of teachers in facilitating value-oriented role-play experiences.
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A. INTRODUCTION

Early Childhood Education (ECE) serves as a critical foundation for a child’s
development, as it is during this stage that their character and core values begin to form.
Education at this age is not solely aimed at developing academic skills but also at nurturing
social and emotional skills, as well as moral and ethical values. One effective method to
achieve these goals is learning through dramatic play. Dramatic play allows children to
explore various social roles, imagine the world around them, and develop empathy and social
awareness through direct experiences (Bodrova & Leong, 2000). It provides opportunities
for children to engage in everyday life scenarios, enhance communication skills, and build
critical thinking and problem-solving abilities (Vygotsky, 1978). Farrell and Mom (2015)
emphasize the importance of teacher reflection in responding to children's play as a means
to support their social development. According to Trawick-Smith (2014), dramatic play
provides authentic contexts for children to develop communication and cognitive skills.
However, while the dramatic play has been widely implemented, it is worth examining how
this method can be viewed through a philosophical lens, particularly using
Reconstructionism, which emphasizes the importance of social change.

Reconstructionism is an educational philosophy that asserts education is not just
about acquiring new knowledge but also about preparing children to become agents of
change in their societies (Hasibuan et al., 2021). This philosophy views education as a tool
for creating a more just, inclusive, and socially conscious society (Brameld, 1950). In the
context of ECE, Reconstructionist values can be applied through dramatic play. By engaging
in dramatic play, children can assume roles as members of society with specific social
responsibilities, such as community leaders, healthcare workers, or environmental stewards.
Through these activities, they learn to collaborate, solve problems, and recognize the
importance of their contributions to society. This experience enables children to see
themselves as part of a larger whole, strengthening their empathy and teaching them social
responsibility (Counts, 1932).

Despite the widespread use of dramatic play in ECE, the philosophical approach
of Reconstructionism has been underexplored in related research. Currently, dramatic play
is often focused on children's cognitive and emotional aspects, while its deeper social
dimensions—particularly in helping children understand their societal roles—remain
insufficiently addressed. It is where Reconstructionism provides a fresh perspective. It
encourages us to view dramatic play not just as an activity for amusement but as an eatly
exercise for children to understand social structures and learn to be change agents from a
young age. Through this approach, dramatic play can serve as a medium that not only
educates but also cultivates children's social awareness.

In addition to a philosophical approach, incorporating an interdisciplinary
perspective into dramatic play greatly enhances its value in ECE. According to Banks and
Banks (2010), combining disciplines such as psychology, sociology, and education into
dramatic play helps children view social phenomena from multiple perspectives, fostering
critical thinking. For instance, when children role-play as community members cooperating
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in an emergency or helping a friend in need, they learn about justice, social responsibility,
and empathy (Dewey, 1938). This approach encourages children to learn beyond basic skills,
guiding them to understand their roles in a broader society. Consequently, dramatic play
becomes more than just play; it becomes a profound exercise in preparing them to be caring
and responsible individuals.

Dramatic play can also be an effective way to teach children about diversity and
appreciation for differences. Freire (1970) emphasized that liberating education encourages
learners to critique existing social structures. Through dramatic play, children can take on
roles of individuals from different backgrounds, helping them understand the world from
various perspectives. For example, role-playing as teachers, healthcare workers, or social
workers can help children appreciate the importance of these roles in society. Kemple et al.
(2016) found that play effectively introduces children to physical and social differences in a
positive way. Additionally, such activities introduce them to cultural, linguistic, and social
diversity without prejudice. This approach teaches inclusivity and openness to differences—
values highly relevant in today’s multicultural society (Banks & Banks, 2010).

On the other hand, many approaches to early childhood education remain overly
focused on academic or cognitive development, neglecting the importance of instilling social
and moral values from an early age (Istikhoma et al., 2024). The Reconstructionist approach
through dramatic play has the potential to fill this gap by instilling critical values and social
responsibility eatly on. By designing dramatic play scenarios that involve relevant social
situations, children are not only trained to work collaboratively but are also invited to
understand concepts of justice, dialogue, and empathy. In such scenarios, dramatic play
becomes not just a medium of entertainment or learning but also a way to prepare children
for the real world as caring and positively contributing members of society.

Based on this discussion, this study aims to explore how dramatic play in the
context of ECE can be utilized as a tool that goes beyond mere play—a profound educational
tool for fostering social awareness in children. By integrating the principles of
Reconstructionism and an interdisciplinary approach, this study delves deeper into how
dramatic play can be an effective medium for helping children understand their roles in
society from an early age.

B. METHOD

This study employs a literature review method to explore the role of dramatic play
in eatly childhood education (ECE) from the perspectives of Reconstructionism and an
interdisciplinary approach. This method was chosen because it allows researchers to review
and analyze existing studies, identify research gaps, and construct a robust theoretical
framework without the need for direct data collection (Snyder, 2019). The literature review
approach utilized in this study is systematic, involving stages of identification, evaluation, and
synthesis of relevant research findings (Cooper, 1988). Within the context of this study, this
systematic approach enables an in-depth analysis of how dramatic play can be used as a tool
to foster social awareness in young children, guided by the critical lens of Reconstructionism.
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A total of 65 articles were selected for this study from indexed databases, with 30
identified as primary references based on inclusion criteria related to topic relevance and
academic quality. The articles reviewed were published between 2013 and 2024. The
Systematic Literature Review (SLR) approach employed in this study followed the PRISMA
methodology to screen, select, and analyze data from the collected articles. The SLR
approach, as proposed by (Okoli (2015) is particularly useful for evaluating the quality of
literature in the fields of social sciences and education.

Data collection procedures involved searching academic databases such as Google
Scholar, JSTOR, ScienceDirect, and ProQuest. The researcher used keywords including
“dramatic play,” “eatly childhood education,” “reconstructionism philosophy,” and
“interdisciplinary approach” to filter articles relevant to the study's focus. Inclusion criteria
for the literature review encompassed indexed journal publications or peer-reviewed books
that discuss dramatic play in ECE, examine Reconstructionist principles in education, or
apply interdisciplinary approaches in eatly childhood education contexts. Literature that was
unrelated to ECE or did not meet academic standards was excluded from the review (Ridley,
2012).

The data analysis method employed was thematic analysis, which allowed the
researcher to identify, analyze, and group key themes related to the role of dramatic play in
social skills development, Reconstructionist principles, and interdisciplinary approaches
(Braun & Clarke, 2006). The analysis process began with reading and organizing information
from the collected literature, followed by identifying major themes such as “dramatic play as
a tool for social development,” “Reconstructionism in ECE,” and “interdisciplinary
approaches in early childhood learning.” Once the primary themes were identified, the
researcher interpreted their interconnections to draw relevant and profound conclusions
aligned with the study's objectives (Miles et al., 2014). Thomas and Harden (2008) emphasize
the importance of thematic coding in identifying patterns within qualitative literature
findings.

Validity and reliability were maintained by implementing a transparent and
consistent literature review process. According to Grant and Booth (2009), an effective
literature review should include a clear search and screening process, along with iterative
analysis methods to minimize bias. Each article included in this review was critically
examined to ensure its academic quality. While this study relies solely on literature review
findings and does not involve direct observation, this limitation opens opportunities for
future research that could employ empirical methods to reinforce the findings. Boell and
Cecez-Kecmanovic (2015) advocate for a rigorous and reflective review process to ensure
the wvalidity of systematic literature reviews. This review is expected to provide a
comprehensive understanding of how dramatic play can serve as a tool to cultivate social
awareness in ECE through the perspectives of Reconstructionism and interdisciplinary
approaches.
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C. RESULT AND DISCUSSION

1. Result

This study highlights how dramatic play can be utilized in early childhood
education (ECE) to develop children's social skills and empathy. Based on the latest
literature, dramatic play has been shown to be effective in helping children understand
and appreciate the social roles around them. For instance, when a child pretends to be a
doctor, teachers, or firefighters, they not only practice communication and social skills
but also begin to experience and comprehend these roles in real life (Bodrova & Leong,
2000). Bergen (2002) explains that symbolism in play provides a strong foundation for
children's social and academic development. Within the context of the educational
philosophy of Reconstructionism, dramatic play also serves as a tool to cultivate essential
social values such as justice, empathy, and compassion for others (Brameld, 1950).

A key finding of this review is that much of the existing research primarily focuses
on the cognitive and emotional benefits of dramatic play, such as improvements in
thinking skills and problem-solving abilities. However, relatively few studies explore its
potential to foster deeper social and moral values. Wood (2014) criticizes overly cognitive
approaches to play and suggests that greater emphasis should be placed on moral values.
It creates a research gap, particularly in understanding how dramatic play can function as
a medium for teaching social values at an early age (Freire, 1970).

2. Discussion

Reconstructionism is a perspective that emphasizes education not only as a means
to prepare children for academic success but also as a tool to nurture them into members
of a just and compassionate society. Robson (2010) found that symbolic roles in play are
closely linked to the development of children's social tesponsibility. Through this
approach, dramatic play holds tremendous potential as a medium to help children
understand social issues and explore ways to engage positively with their community. For
instance, when children pretend to be doctors caring for patients or leaders advocating
for environmental preservation, they learn not only about the roles themselves but also
about the importance of responsibility and compassion for others (Counts, 1932).

An interdisciplinary approach involving psychology, sociology, and education
further enriches the learning experience in dramatic play. From a psychological
perspective, dramatic play helps children manage their emotions and understand the
feelings of others. From a sociological viewpoint, it enables children to navigate and
interact within social structures. From an educational lens, it provides a framework for
applying these learnings to real-life situations (Banks & Banks, 2010). By integrating these
perspectives, dramatic play in eatly childhood education (ECE) can become a powerful
model for teaching children to understand their roles in society more comprehensively.
Furthermore, recent studies indicate that dramatic approaches in early childhood

education can integrate values of social justice and cultural diversity (Jaggy et al., 2023;
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Moore, 2019). Other studies also emphasize the role of play in fostering ecological
awareness from an early age through role-play simulations (Zualkernan et al., 2009).

Tabel 1. Thematic Analysis

No. Main Theme Description and Source

1 Dramatic Play and Social Development Helps children understand and appreciate
social ~ roles  through  role-playing.
Source: (Bodrova & Leong, 20006)

2 Reconstructionism in Early Childhood Education as a tool for shaping a more just

Education and compassionate society.
Source: (Brameld, 1950; Counts, 1932)

3 Interdisciplinary Approach Combines psychology, sociology, and
education for a more enriched learning
experience.

Source: (Banks & Banks, 2010; Dewey,
1938)

4  Empathy and Social Awareness Children learn empathy through social
interaction in dramatic play.
Source: (Freire, 1970; Vygotsky, 1978)

5  Communication Skills Development Dramatic play helps children enhance their
communication skills.
Source: (National Association for the
Education of Young Children (NAEYC),

2016)

6  Emotion Regulation through Play Children learn to manage their emotions in
the context of role-playing.
Source: (Bodrova & Leong, 20006)

7  STEM Learning in Dramatic Play Introduces basic concepts of science and

technology through role-playing.
Source: (National Association for the
Education of Young Children (NAEYC),
2016)

8  Dramatic Play and Creativity Encourages children’s creativity through
the exploration of diverse roles.
Source: (Edutopia, 2021)

9  Teacher Participation in Dramatic Play Teachers can enrich children’s experiences
in dramatic play.
Source: (Beisly, 2024)

10  Social Values and Cooperation Children learn about cooperation and

social responsibility through role-playing.
Source: (Banks & Banks, 2010; Counts,
1932)

Theoretical Implications

This study demonstrates that dramatic play is not merely a form of play but also
a powerful method for teaching children’s social values. From a reconstructionist
perspective, education aims not only to impart academic skills but also to help children
grow into individuals who care about their communities. Reconstructionism asserts that
education should shape children into agents of change who understand social justice and
responsibility from an early age (Brameld, 1950; Counts, 1932). Through dramatic play,
children have the opportunity to assume social roles, such as doctors or firefighters, which

Atfaluna: Journal of Islamic Early Childhood Education, Volume 8 Issue 1, June 2025, p. {64}



Dramatic Play in Early Childhood Education: An Interdisciplinary Reconstructionist Perspective on Cultivating
Social Awareness

p-ISSN: 2655-8572 e-ISSN: 2655-8009

helps them grasp more than just the tasks associated with these professions. They begin
to internalize the underlying values of these roles, such as courage, compassion, and
responsibility.

These implications suggest that dramatic play can be seen as a means for children
to explore critical concepts, such as social awareness, which are often considered too
complex for their age. It perspective offers a fresh approach to early childhood education
(ECE), which frequently focuses predominantly on academic skill development. Through
dramatic play, children not only learn to recognize and enact roles but also understand
the importance of social values in everyday life (Cahyani et al., 2024). This enriches the
theoretical foundation of ECE and highlights the importance of instilling social values
eatly on, contributing to the long-term development of children’s character and
personality (Fleer, 2015).

Additionally, with an interdisciplinary approach that integrates psychology,
sociology, and education, dramatic play evolves into more than just a tool for academic
learning. Psychology provides insights for educators to understand children’s emotional
development during role-playing, sociology offers perspectives on how children perceive
and interact with social roles, and education presents strategies to implement effective
play-based learning. By combining these perspectives, dramatic play becomes a holistic
method for fostering children’s social and emotional growth (Banks & Banks, 2010).

Practical Implications

This study provides concrete guidance for ECE teachers and curriculum
designers. By implementing dramatic play that integrates social values and adopting a
reconstructionist perspective, teachers can introduce children to meaningful and relevant
social concepts. For instance, teachers can create dramatic play scenarios where children
assume roles such as doctors, teachers, or community leaders. In these scenarios, children
can learn the importance of cooperation, empathy, and responsibility toward others. For
example, when children pretend to be doctors caring for patients, they not only learn
about the role of a doctor but also about the significance of helping and caring for others
(Dewey, 1938).

Dramatic play can also be used to teach children the value of teamwork (Susiana,
2019). In a role-play scenario as firefighters, children learn to work collaboratively as a
team and support one another during rescue missions. It provides firsthand experience
of how essential collaboration is in achieving shared goals. By guiding dramatic play in
this way, teachers can help children understand that success often depends not only on
individual effort but also on collaboration and mutual support.

An interdisciplinary approach enables teachers to integrate elements from various
disciplines into dramatic play. For example, they can incorporate science into play by
introducing basic STEM concepts when children pretend to be scientists or technicians.
This approach helps children recognize that science and technology are integral parts of
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their lives, not abstract or distant ideas. It demonstrates how knowledge can be applied in
everyday life through engaging activities.

The active involvement of teachers in dramatic play is also essential for
maximizing its benefits (Beta, 2019; Novia et al., 2023). Teachers should not only observe
but actively participate in the play with children. By doing so, they can help broaden
children’s understanding of social and moral values. For example, when children role-play
as community leaders, the teacher can take on the role of a community member presenting
social challenges, such as environmental cleanliness. This approach encourages children
to think of solutions that benefit the community and highlights the importance of
contributing to the common good.

Another practical implication is the encouragement for schools and ECE
institutions to adopt dramatic play with deeper social significance. By incorporating
scenarios related to social values, such as environmental care or social welfare, children
can learn about their responsibilities to the environment and society. This approach not
only supports children’s social and moral development but also prepares them to become
compassionate and responsible citizens in the future (Freire, 1970). A study by Aminah
(2022) demonstrated that value-based role-playing activities significantly enhance
children's interpersonal intelligence and empathy. An interdisciplinary approach
combined with social themes also improves cross-cultural understanding in early
childhood (Sakti et al., 2024).

In the long term, dramatic play enriched with social values can cultivate a younger
generation that is aware of social issues and ready to contribute positively to society.
Educators who adopt this approach can guide children to face future social challenges
effectively. In other words, dramatic play in ECE is not merely a recreational activity but
a vital method for building a strong foundation of social and moral values in children.
With the right approach, dramatic play can become an essential part of education that
prepares children to be compassionate and responsible agents of change

D. CONCLUSION

This study examines three key aspects: dramatic play as a tool for fostering social
development in eatly childhood, Reconstructionism as a philosophical approach in
education, and the significance of interdisciplinary approaches in children's learning.
Dramatic play enables children to explore social roles and develop values such as empathy
and responsibility. Through the lens of Reconstructionism, early childhood education is
directed toward cultivating social awareness from an early age. The interdisciplinary approach
enhances the learning process by integrating psychology, sociology, and pedagogy into a
unified and meaningful educational experience.

In dramatic play, children can take on roles as various social figures—doctors,
teachers, firefighters, or community leaders—allowing them to understand these roles and
the associated values. This approach aligns with the principles of Reconstructionism, which
hold that education should mold individuals who are compassionate and ready to contribute
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to societal improvement. By enacting these roles, children learn how to collaborate, develop
empathy, and take on responsibility, all of which are essential social skills. By utilizing
dramatic play, children not only learn about social roles but also prepare themselves to
become compassionate and responsible members of society.

From a practical perspective, this study recommends that early childhood
educators integrate dramatic play into the curriculum with an emphasis on enriching social
values. An interdisciplinary approach that combines psychology, sociology, and education
enhances children's play expetiences, making them more profound and meaningful. Teachers
play an active role in this process by creating dramatic play scenarios that encourage children
to work collaboratively and respond to situations with empathy. For example, when children
role-play as doctors, the teacher can act as a patient in need of help, demonstrating the
importance of assisting and caring for others. Dramatic play can be an extremely effective
tool for developing children's social character, aligning with the principles of

Reconstructionism.
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