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Abstract 

This study analyzes the implementation of the Independent Learning Curriculum Policy in 
Islamic Religious Education (PAI) learning and its impact on the design of learning evaluations. 
The research method used is qualitative analysis with a case study approach. The results of the 
study show that this policy changes the focus of evaluation from memorization to mastery of 
competencies, with the implementation of formative, summative, performance, and portfolio 
evaluations. Technology is also utilized to facilitate feedback to students. However, the main 
challenges in implementing this policy are the imbalance of resources and teacher readiness. In 
conclusion, the success of this policy is highly dependent on intensive training for teachers and 
improving educational infrastructure. 

Keywords: Evaluation Design, Independent Curriculum, Independent Learning, Islamic   
      Education, and Policy 

Abstrak 

Penelitian ini menganalisis implementasi Kebijakan Kurikulum Independent learning dalam 

pembelajaran Pendidikan Agama Islam (PAI) dan dampaknya terhadap desain evaluasi 

pembelajaran. Metode penelitian yang digunakan adalah analisis kualitatif dengan 

pendekatan studi kasus. Hasil penelitian menunjukkan bahwa kebijakan ini mengubah fokus 

evaluasi dari hafalan menjadi penguasaan kompetensi, dengan penerapan evaluasi formatif, 

sumatif, unjuk kerja, dan portofolio. Pemanfaatan teknologi juga dilakukan untuk 

memudahkan umpan balik kepada peserta didik. Namun, tantangan utama dalam 

implementasi kebijakan ini adalah ketidakseimbangan sumber daya dan kesiapan guru. 

Kesimpulannya, keberhasilan kebijakan ini sangat bergantung pada pelatihan intensif bagi 

guru dan peningkatan infrastruktur pendidikan. 

Keyword: Desain Evaluasi, Kebijakan, Kurikulum Merdeka, Pembelajaran Mandiri,   

      dan Pendidikan Islam 
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Introduction 

Education in Indonesia has undergone a major transformation through the 

Independent Learning Policy issued by the Ministry of Education, Culture, Research, 

and Technology of the Republic of Indonesia. This policy aims to provide freedom to 

students and teachers in the learning process, including in terms of evaluation 

(Syafi’i, 2021). In the context of Islamic Religious Education (PAI), this policy 

provides challenges and opportunities to change the evaluation design to be more 

holistic, not only focusing on mastery of the material but also on developing 

students' competencies and character. 

Previously, evaluation of Islamic Religious Education learning in Indonesia 

often focused on cognitive assessments that were more based on written exams, 

which only measured memorization and mastery of basic Islamic religious concepts. 

However, with the implementation of independent learning, there has been a shift in 

the evaluation paradigm towards something more authentic and oriented towards 

students' practical abilities and character. Therefore, research is needed to evaluate 

the implications of the independent learning policy on the design of Islamic 

Religious Education learning evaluations (Ela Komala, 2024). 

The constructivism theory proposed by Piaget and Vygotsky can be used as a 

basis for this study, which emphasizes the importance of active and meaningful 

learning experiences for students. Authentic evaluation in Islamic Education 

learning design is very relevant to this theory because it allows students to learn 

and demonstrate their understanding through real practice and reflection. In 

addition, the learning evaluation theory by Black & Wiliam (1998) states that 

formative evaluation and constructive feedback can improve the quality of learning, 

which is in line with the objectives of the independent learning policy (Saputro & 

Pakpahan, 2021). 

This research is important to understand the impact of the independent 

learning policy on the evaluation of Islamic Religious Education learning, which now 

places more emphasis on competency, character, and practical skills. The renewal of 

this research lies in applying comprehensive evaluation with methods such as 

formative, summative, performance, and portfolio, as well as integrating character 

values and using digital technology in Islamic religious education. 
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Previous studies, such as those conducted by Widayati (2022) and Purani 

(2022), have shown that the implementation of the independent learning policy in 

several subjects has resulted in increased student participation and a better 

understanding of the teaching materials. However, studies on implementing this 

policy in Islamic Religious Education learning are still limited, so this study is 

expected to fill this gap (Widayati, 2022)(Purani & Susanto Putra, 2022). 

With this background, this study aims to analyze the forms and stages of PAI 

learning evaluation in the independent learning era and its implications for 

improving the quality of learning. It is hoped that the results of this study can 

provide a significant contribution to the development of PAI learning evaluation 

designs that are more relevant to the development of education policies in 

Indonesia. 

 
Methods 

This study uses a qualitative approach with a documentation study method. 

Data were obtained from scientific articles and academic journals that discuss the 

Freedom to Learn Policy and the design of Islamic Religious Education (PAI) 

learning evaluation. The research stages began with selecting relevant data sources, 

then data was collected through document analysis. After that, the data was 

analysed using thematic analysis to identify the main themes related to changes in 

PAI evaluation due to the Freedom to Learn policy. The instruments used in this 

study were scientific articles and academic journals, as well as thematic analysis 

techniques to categorize and assess the data found. The results of this study aim to 

provide an overview of the implications of the policy on the evaluation of PAI 

learning. 

 
Result and Discussion 

This study found that the Freedom to Learn Policy has changed the 

evaluation of Islamic Religious Education (PAI) learning in Indonesia, from focusing 

on memorization tests to assessments that emphasize student competency. 

Evaluation now emphasizes skills, critical thinking skills, and application of material 

in real life. The implementation of the Minimum Competency Assessment (AKM) 

replaces the National Examination, while the Character Survey assesses student 

attitudes. Authentic evaluation is implemented through projects, portfolios, and 
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practical activities, allowing students to demonstrate a more applicable 

understanding of Islam. This policy provides teachers with the flexibility to choose 

evaluation instruments according to student needs, creating more innovative and 

relevant learning. 

1. Independent Learning Curriculum Policy 

The Independent Learning Curriculum Policy is a key part of Indonesia's 

education reform under the independent learning initiative, aiming to create a 

student-centered, flexible learning environment. It encourages teachers to use 

innovative methods tailored to diverse student needs (Mazlan et al., 2024). A key 

element is the development of Teacher Leaders (Guru Penggerak), who undergo 

nine months of intensive training to become community leaders, promote 

independent learning principles, and effectively implement independent learning. 

The policy simplifies the Learning Implementation Plan (RPP) by reducing it 

to three core elements: learning objectives, activities, and assessments, easing 

teachers' administrative burdens and allowing more focus on teaching quality. It 

also encourages collaboration between educational institutions and industry 

professionals, making education more relevant to the job market. This approach 

prioritizes accreditation for institutions seeking cooperation, rather than just 

meeting government obligations. This policy also reviews the National Examination 

which has been considered too focused on memorization. This evaluation is 

expected to produce a system that prioritizes the development of student 

competencies, such as critical thinking and problem-solving skills. Overall, the 

Independent Learning Curriculum Policy is a comprehensive approach designed to 

create a more meaningful, relevant, and engaging learning experience for students in 

Indonesia (Ummah, 2019) 

The Independent learning Curriculum, initiated by Minister of Education 

Nadiem Makarim, aims to create a freer and more enjoyable learning environment 

for students. The program encourages educators to be more flexible and creative in 

delivering student-centered learning. By improving educators' competence, 

Independent learning seeks to foster a more engaging and motivating atmosphere, 

encouraging students to be more active and enthusiastic in their learning process 

(Atin Sri Handayani et al., 2023). 
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The Independent Learning Policy, introduced in 2019, aims to create a 

flexible, inclusive education system focused on developing students' competencies. 

One key change is replacing the National Standard School Examination (USBN) with 

a School Examination managed by schools, allowing teachers to choose diverse 

assessment methods like written tests, portfolios, or group assignments. This policy 

reduces reliance on written exams, provides varied assessments, and enables 

deeper evaluation. However, challenges include the readiness of teachers and 

schools and the availability of necessary facilities to support these assessments.  

The policy replacing the National Examination (UN) with the Minimum 

Competency Assessment (AKM) and Character Survey aims to assess students' basic 

competencies without determining graduation. AKM focuses on literacy, numeracy, 

and critical thinking, while the Character Survey evaluates aspects like cooperation 

and diversity. This shift moves away from memorization-based exams to higher-

order thinking skills. However, challenges include regional disparities in educational 

infrastructure and teachers' readiness to process the necessary data for this 

assessment. The policy allowing flexibility in preparing the Learning 

Implementation Plan (RPP) gives teachers the freedom to adjust the format to class 

needs, reducing administrative burdens and enabling more creative teaching. This 

approach fosters innovation and reduces time spent on rigid RPP preparation. 

However, it may lead to inconsistencies in RPP quality across schools, especially 

among less experienced teachers.  

The flexible New Student Admissions Regulation (PPDB) Zoning policy aims 

to reduce educational disparities by setting specific quotas: 50% for zoning, 15% for 

affirmative action, 5% for transfers, and 30% for achievement. This policy aims to 

provide more equitable access to education, particularly for underprivileged 

students. However, it may cause dissatisfaction among parents hoping for 

achievement-based admissions, and reducing the zoning quota could worsen access 

for poor students unless school quality is improved region-wide (Kemendikbud, 

2019) 
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Table 2: Percentage of various criteria in determining school zoning or 
student admission: 

No. Criteria Percentage 
1. Zoning Path 50% 
2. Affirmative  15% 
3. Transfer  5% 
4. Achievement  30% 

 

2. Implementation of the Independent Learning Curriculum in Islamic 
Religious Education Learning in Schools 

 
Curriculum implementation is the process of putting a designed curriculum 

into practice through real learning activities in classrooms and other educational 

settings. According to J.P. Miller and W. Seller (1985), it must involve innovations 

that change teaching methods and materials. These innovations include improving 

educator-student interactions and delivering content in ways that are more effective 

and aligned with advancements in science and technology (Salim Salabi, 2022). The 

general objective of the Independent Curriculum is to optimize the distribution of 

education in Indonesia by providing more diverse and relevant learning. This 

curriculum supports learning recovery, which is one of its main characteristics, after 

the major disruption caused by the COVID-19 pandemic. With a more flexible 

approach and based on the needs of learners, the Independent Curriculum aims to 

integrate various aspects of ability, including literacy, knowledge, skills, and 

attitudes, as well as the ability to use technology (ananda Muhamad Tri Utama, 

2022). The concept of independent learning applied in education in Indonesia aims 

to create a learning system that is more flexible, open, and oriented towards 

developing students' character and skills. This curriculum emphasizes the 

importance of a learning process that not only focuses on mastering academic 

material, but also on forming students' character and social skills, such as the ability 

to communicate, think critically, and work together in a learning environment 

(Wahyuni et al., 2023) 

Based on the Republic of Indonesia Law No. 20 of 2003 concerning the 

National Education System, the curriculum is defined as a collection of plans and 

regulations that direct the objectives, content, materials and learning methods, 

which are used as guidelines in implementing learning activities to achieve 

educational goals (Wildan Thobibi Bahja et al., 2023). The stages of implementing 
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the Independent Learning Curriculum in Islamic Religious Education learning can be 

described as follows (Utomo, 2020): 

A. Planning Stage 

At this stage, the planning process is carried out with various steps to 

prepare mature learning components that are by the curriculum objectives, namely 

as follows: 

1. Strategic Planning  

Setting competency standards to be achieved by students. This process 

involves policy makers in educational institutions, such as foundation boards, 

principals, and school committees. Competency standards are determined based on 

the institution's vision, mission, philosophical stream, and community expectations 

and government policies. 

2. Program Planning 

Designing basic competencies and materials for each subject. This process 

involves the principal, curriculum field, and teachers according to their areas of 

expertise. Basic competencies are formulated for each subject according to the 

desired learning objectives. 

3. Learning Activity Planning 

Teachers are tasked with designing competency achievement indicators, 

determining learning materials and strategies, and determining evaluation tools. 

Achievement indicators serve as a guide for students to know the focus of learning, 

and help teachers in choosing the right strategy and measuring success. 

 

B. Implementation Stage 

In the implementation stage, the designed curriculum is applied in the 

learning process. The teacher chooses the learning model that best suits the 

characteristics of the curriculum that has been prepared. Some curriculum 

implementation models that can be applied are: 

1. Individual Based Education Program.  

Learning is tailored to the individual needs of students. Teachers ensure that 

textbooks, media, strategies, and learning environments are relevant to the needs of 

each student. 
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2. Module-Based Learning.  

Modules are used as the main reference in learning. Teachers provide 

modules containing learning objectives, materials, and evaluations to help students 

understand the material more independently. 

3. Competency-Based Education.  

The focus is on achieving student competencies in terms of knowledge, skills, 

attitudes, and values. Teachers use various learning methods such as simulation and 

collaboration to ensure students achieve the expected competencies. 

4. School-Based Entrepreneurship.  

Entrepreneurial activities are brought into the school environment, such as 

opening restaurants, shops, or other businesses. Teachers collaborate with 

business actors in the surrounding environment to provide practical guidance to 

students. 

 

C. Evaluation Stage. 

Evaluation is conducted to assess the effectiveness of the curriculum, 

planning, implementation, and the results of the learning process. One of the 

commonly used evaluation models is the CIPP Model (Context, Input, Process, 

Product) (Rama et al., 2023). The evaluation of the CIPP model is presented as 

follows: 

 

 

 

 

 

 

 

Figure 1. Evaluation Result  

Curriculum Evaluation 

Product Evaluation Process Evaluation Input Evaluation Context Evaluation 
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The CIPP (Context, Input, Process, Product) curriculum evaluation model 

includes four main aspects that focus on assessing curriculum planning and 

implementation. Here is an explanation of each aspect from the image above: 

1. Context Evaluation. Context evaluation focuses on ensuring curriculum 

objectives are clear, understandable, and aligned with student needs. It involves 

collecting data from curriculum documents, including institutional and learning 

objectives, and considers factors such as the rationale for the objectives, their fit 

with student characteristics, the relevance of learning materials, and community 

demands. 

2. Input Evaluation. Context evaluation ensures curriculum objectives are clear, 

understandable, and aligned with student needs. It involves collecting data from 

curriculum documents and considering factors such as the rationale, student fit, 

relevance of materials, and community demands. 

3. Process Evaluation. Process evaluation assesses the curriculum's 

implementation, including textbook use, learning environments, student 

performance, staff support, and student satisfaction. It focuses on the impact of 

the curriculum on student behavior and learning experiences. 

4. Product Evaluation. Product evaluation assesses the impact of the curriculum on 

graduates' performance and societal roles. It collects data on the number of 

graduates, their job performance, diploma value, and societal satisfaction. This 

evaluation determines the quality of graduates produced by the curriculum. 

 
D. Characteristics of the PAI Curriculum 

The implementation of the Islamic Religious Education (PAI) curriculum 

begins with understanding its characteristics, which focus on religion and morals as 

the main goals, guided by the Qur'an, Hadith, and scholarly ijtihad. The curriculum 

must integrate intellectual, psychological, social, and spiritual development, 

balancing knowledge, and experience to foster noble morals. Understanding these 

characteristics helps curriculum developers create a curriculum aligned with Islamic 

values (Haryati, 2012). 
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E. Establishing the Basics of the PAI Curriculum 

The basics of the Islamic Religious Education (PAI) curriculum serve as a 

reference for designing and developing a curriculum that aligns with the goals of 

Islamic education (Muhammad, 2019): 1. Religious Basis, The Islamic Religious 

Education curriculum aims to strengthen students' faith, cultivate noble character, 

and equip them with valuable knowledge for both this world and the hereafter. It 

seeks to foster students who are obedient and consistent in practicing Islamic 

teachings. 2. Philosophical Basis, Islamic education must be based on the revelation 

of Allah, the guidance of the Prophet Muhammad SAW, and the legacy of thought 

from scholars. This philosophical basis ensures that the curriculum is rooted in 

authentic sources of Islamic teachings and serves as a guide for students' lives by 

Islamic values. 3. Psychological Basis, this basis emphasizes that the curriculum 

must be adjusted to the characteristics of student development, maturity level, and 

other aspects of development. The psychological basis aims to ensure that the 

curriculum is in line with the stages of student development so that the learning 

process is effective and by their psychological needs. 4. Social Basis, The PAI 

curriculum is expected to support the process of student socialization, help them 

adapt to their surroundings, and provide provisions to become useful members of 

society. This social basis focuses on curriculum efforts to foster students to have 

knowledge and skills that are useful for the people and the nation. 5. The basis of 

Pancasila, is the foundation in developing the PAI curriculum because it can unite 

the diversity in Indonesian society. This basis is important to ensure that the PAI 

curriculum not only teaches Islamic teachings, but also instills national values that 

respect differences and support national unity. 6. Technology Basics, Technology is 

used as a medium in the process of developing the PAI curriculum. This basis 

recognizes the important role of technology in facilitating the delivery of learning 

materials, increasing the effectiveness of learning, and connecting students with 

various sources of relevant knowledge. 

 
F. Basic Principles of Islamic Religious Education Curriculum Development. 

The basic principles of Islamic Religious Education (PAI) curriculum 

development cover various aspects to ensure that the curriculum is relevant, 

effective, efficient, sustainable, flexible, and integrated. The following is an 
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explanation of these principles (Prasetyo & Hamami, 2020): 1. Principle of 

Relevance, this principle emphasizes the suitability of education to the students' 

living environment, including their needs in the present and the future. 2. Principle 

of Effectiveness, this principle prioritizes the achievement of educational goals 

optimally so that Islamic religious learning takes place meaningfully and the results 

are as expected. 3. Principle of Efficiency, the principle of efficiency demands that 

the Islamic Religious Education curriculum use resources, such as time, energy, and 

funds, carefully and appropriately. 4. Principle of Continuity, this principle 

emphasizes the existence of a continuous relationship between various levels of 

education and types of programs. In the PAI curriculum, this continuity is important 

so that each stage of education can build a deeper and more structured 

understanding for students from elementary to advanced levels. 5. Flexibility 

Principle, flexibility provides room for movement in curriculum development, both 

in choosing educational programs, developing teaching programs, and adjusting the 

curriculum development stage to dynamic needs. This allows the PAI curriculum to 

be adjusted to the local context and individual differences of students. 6. Principle of 

Integrity, Integrity here means that there is integration between the subjects, 

experiences, and activities in the curriculum.  

 
G. PAI Curriculum Approach 

The approach in developing the Islamic Religious Education (PAI) 

curriculum includes five types, each of which has a focus and specific objectives. The 

following is an explanation of each approach (Muhammad, 2019): 1. Field of Study 

Approach (Discipline Approach)., 2. Interdisciplinary Approach, 3. Reconstructionist 

Approach (Social Reconstruction), 4. Humanistic Approach. 5. National Development 

Approach.  

 
H. Implications of the Independent Learning Policy for the Design of Islamic 

Religious Education Learning Evaluations 
 
The Independent Learning Policy shifts evaluation from memorization to 

holistic assessments, focusing on literacy, numeracy, and character. It replaces the 

National Examination with the Minimum Competency Assessment (AKM) and 

encourages real-life projects, portfolios, and assignments. Teachers have flexibility 

in choosing evaluation tools, while the simplified Learning Implementation Plan 
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(RPP) fosters creativity. This policy also emphasizes constructive feedback and the 

use of technology, such as online quizzes, electronic portfolios, and digital platforms 

for analyzing student data. 

 
I. PAI Learning Evaluation Design Form 

The design of Islamic Religious Education (PAI) learning evaluation can be 

done with several planned approaches and by learning objectives. Here are some 

forms of evaluation design that can be applied: 

1) Formative Evaluation. Formative evaluation in Islamic Religious Education 

(PAI) is an ongoing assessment to monitor student progress and provide 

feedback, aiming to improve learning. Methods include quizzes, discussions, and 

group assignments focused on faith, worship, and morals. It helps teachers 

identify areas for clarification and encourages active student participation, 

aiding in the application of Islamic teachings to daily life and learning from 

mistakes (Taqiyuddin et al., 2024). 

2) Summative evaluation. Summative evaluation in Islamic Religious Education 

(PAI) takes place at the end of a learning period to measure student 

achievement. It often involves exams, projects, or presentations covering topics 

like faith, worship, and morals. The results, usually in the form of grades, reflect 

student performance and teaching effectiveness, guiding future teaching and 

student progression. 

3) Performance Evaluation. Performance evaluation in Islamic Religious 

Education (PAI) assesses students' abilities through real practice, focusing on 

actions in worship and religious activities. Examples include prayer, Qur'an 

reading, and social activities reflecting Islamic values. Students are evaluated on 

skills, accuracy, and understanding of worship and morals. This method 

provides direct feedback, helping students improve and encouraging active 

participation in worship and applying Islamic teachings, making learning more 

relevant and meaningful to their lives (Akbar & Jamilus, 2024). 

4) Portfolio. Portfolio evaluation in Islamic Religious Education (PAI) collects 

various student works over time, documenting their learning progress. It 

includes written assignments, projects, reflections, and worship practices, 

reflecting their understanding of faith, worship, and morals. This method allows 
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for holistic assessment, focusing on the learning process rather than just the 

result. It encourages active participation, reflection, and creativity, helping 

students apply Islamic teachings in daily life (Nisrofah, 2024). 

 
B. Stages of PAI Learning Evaluation 

The stages of Islamic Religious Education (PAI) learning evaluation can be 

divided into several important steps that support an effective assessment process. 

The following are the stages (Saifulloh & Safi’i, 2017): 

1) Evaluation Planning. Evaluation planning in Islamic Religious Education (PAI) 

involves setting clear learning objectives and selecting the appropriate 

evaluation type; formative, summative, performance, or portfolio based on 

student needs. Teachers prepare assessment tools such as exams, rubrics, or 

portfolio criteria aligned with the material. Proper planning ensures accurate 

measurement of student achievement, provides feedback, and helps improve 

future learning (Saifulloh & Safi’i, 2017). 

2) Implementation of Evaluation. The implementation of evaluation in Islamic 

Religious Education (PAI) involves carrying out assessments based on the plan, 

using exams, projects, or practice. Teachers provide clear instructions and create 

a conducive environment with strict supervision. Afterward, results are 

collected, analyzed, and used to provide feedback and inform future 

improvements (Rezeki, 2020). 

3) Data Collection. Data collection in Islamic Religious Education (PAI) involves 

gathering student assessment results from various instruments like exams, 

assignments, and projects. Accurate data helps reflect student achievements 

objectively, and analysis of this data identifies patterns, strengths, and 

weaknesses, which guide feedback and future learning improvements (Tsani et 

al., 2021). 

4) Analysis of Results. Analysis of results in the evaluation stage of Islamic 

Religious Education (PAI) helps assess how well students have met learning 

objectives. After collecting evaluation data, teachers analyze student 

performance based on set criteria, using both quantitative methods (e.g., 

averages, score distributions) and qualitative analysis (e.g., evaluating 

portfolios). This analysis helps identify student patterns, strengths, and 
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weaknesses, guiding constructive feedback and the development of more 

effective teaching strategies for future improvement in students' understanding 

of Islamic teachings (Adinda & Supendi, 2023). 

5) Feedback. Feedback in the evaluation stage of Islamic Religious Education (PAI) 

learning is the process of providing information to students about their 

performance after the evaluation is carried out. This feedback is very important 

because it functions to help students understand their strengths and weaknesses 

in understanding Islamic teaching materials (Eva Safitri et al., 2023). 

6) Revise the Learning Plan. Revision of the lesson plan in the evaluation stage of 

PAI learning involves refining teaching strategies based on evaluation results 

and student feedback. Teachers identify areas for improvement, such as 

ineffective methods or unclear materials, and adjust the lesson plan accordingly. 

This may include changing teaching approaches, adding resources, or creating 

more interactive activities. Such revisions enhance learning quality, make the 

process more responsive to students' needs, increase engagement, and help 

achieve better outcomes in the future (Dr. Farida Jaya, 2019) 

So, we can conclude that, this stage forms an evaluation cycle that not only 

focuses on assessing learning outcomes, but also on improving the quality of the 

learning process. By involving comprehensive and constructive evaluation, it is 

hoped that PAI learning can have a positive impact on the development of students' 

knowledge, skills, and attitudes in accordance with the values of Islamic teachings. 

 
Conclusion 

The Independent learning policy introduced by the Ministry of Education 

and Culture of the Republic of Indonesia has brought significant changes to the 

education system, especially in the design of Islamic Religious Education (PAI) 

learning evaluations. This policy emphasizes flexibility, creativity, and character 

development of students, and gives teachers the freedom to choose more holistic 

evaluation methods, such as portfolios and group assignments, replacing more 

traditional written test-based exams. 

Although there are many opportunities to improve the quality of learning 

through this approach, challenges remain, including the readiness of teachers and 

schools to implement various forms of assessment, as well as the gap in educational 
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infrastructure in various regions. Comprehensive and constructive evaluation is 

expected to increase student engagement and help them understand Islamic 

teachings better, as well as support better achievements in the future. Thus, the 

implementation of the Independent Learning Policy is expected to create a more 

responsive learning environment that is oriented towards student needs. 

 

References 
 

Adinda, M., & Supendi, D. (2023). 14. Analisis penilaian pembelajaran PAI pada anak 
berkebutuhan khusus. Ta’limDiniyah: Jurnal Pendidikan Agama Islam (Journal 
of Islamic Education Studies), 4(1), 197–212. 
https://doi.org/10.53515/tdjpai.v4i1.90 

Akbar, H. M., & Jamilus, J. (2024). Penilaian kinerja dalam pendidikan Islam. Jurnal 
Manajemen STIE Muhammadiyah Palopo, 10(1), 152. 
https://doi.org/10.35906/jurman.v10i1.1987 

Ananda Muhammad Tri Utama. (2022). Konsep dan implementasi kurikulum Merdeka 
pada pembelajaran abad-21 di SD/MI. 9, 356–363. 

Atin Sri Handayani, Kantri Nurlisa, & Mustafiyanti Mustafiyanti. (2023). Efektivitas 
dan peran guru dalam kurikulum independent learning. Perspektif : Jurnal 
Pendidikan Dan Ilmu Bahasa, 1(4), 319–330. 
https://doi.org/10.59059/perspektif.v1i4.766 

Farida Jaya, M. P. (2019). Buku perencanaan pembelajaran -full.pdf.crdownload. 

Ela Komala, A. R. (2024). Desain, pelaksanaan, evaluasi, pembelajaran PAI. Jurnal 
Ilmu Sosial dan Pendidikan, 5(2), 292–301. 

Eva Safitri, Ema Pariati, & Eko Nursalim. (2023). Strategi guru dalam meningkatkan 
pengembangan pembelajaran PAI. An-Nafis: Jurnal Ilmiah Keislaman dan 
Kemasyarakatan, 2(1), 41–54. https://doi.org/10.62196/nfs.v2i1.32 

Haryati, T. A. (2012). Modernitas dalam perspektif seyyed hossein nasr. Jurnal 
Penelitian, 8(2), 65–78. https://doi.org/10.28918/jupe.v8i2.84 

Kemendikbud. (2019). Independent learning 11. Kementerian Pendidikan dan 
Kebudayaan, 1–6. https://www.kemdikbud.go.id/main/blog/2019/12/empat-
pokok-kebijakan-merdeka-belajar 

Mazlan, M., Nuraida, N., Jelita, J., Paramitha Utari, A., & Ardiani, D. (2024). Outdoor 
learning based on the local environment to improve student learning activities 
and outcomes on single substance material at MIN 2 Aceh Tamiang. At-
Tarbawi: Jurnal Pendidikan, Sosial dan Kebudayaan, 11(1), 196–203. 



Implications of Independent Learning Policy on PAI Learning Evaluation Design 
 

Eva Sari Wati Tampubolon; Siti Fatmawati Kumala ; Abdul Bashith 

293 
 

https://doi.org/10.32505/tarbawi.v11i1.8913 

Muhammad. (2019). Pengembangan kurikulum PAI-Muhammad. 

Nisrofah, S. (2024). Konsep penilaian portofolio berbasis multiple intelligence dalam 
pembelajaran Pai. Rabbani: Jurnal Pendidikan Agama Islam, 5(1), 69–87. 
https://doi.org/10.19105/rjpai.v5i1.11861 

Prasetyo, A. R., & Hamami, T. (2020). Prinsip-prinsip dalam pengembangan 
kurikulum. palapa, 8(1), 42–55. https://doi.org/10.36088/palapa.v8i1.692 

Purani, N. K. C., & Susanto Putra, I. K. D. A. (2022). Analisis kesiapan guru dalam 
penerapan kurikulum independent learning di Sdn 2 Cempaga. Jurnal 
Pendidikan Dasar Rare Pustaka, 4(2), 8–12. 
https://doi.org/10.59789/rarepustaka.v4i2.125 

Rama, A., Ambiyar, A., Rizal, F., Jalinus, N., Waskito, W., & Wulansari, R. E. (2023). 
Konsep model evaluasi context, input, process dan product (CIPP) di sekolah 
menengah kejuruan. JRTI (Jurnal Riset Tindakan Indonesia), 8(1), 82. 
https://doi.org/10.29210/30032976000 

Rezeki, P. (2020). Teknik pelaksanaan evaluasi pembelajaran pendidikan agama 
islam berbasis online masa pandemi covid-19. At-Tarbiyah Al-Mustamirrah: 
Jurnal Pendidikan Islam, 1(1), 61. https://doi.org/10.31958/atjpi.v1i1.2533 

Saifulloh, A., & Safi’i, I. (2017). Evaluasi pembelajaran mata pelajaran pendidikan 
agama Islam di sekolah menengah pertama (studi kasus di SMPN 2 Ponorogo). 
Educan : Jurnal Pendidikan Islam, 1(1). 
https://doi.org/10.21111/educan.v1i1.130 

Salim Salabi, A. (2022). Efektivitas dalam implementasi kurikulum sekolah. 
education achievement: Journal of Science and Research, 1(1), 1–13. 
https://doi.org/10.51178/jsr.v1i1.177 

Saputro, M. N. A., & Pakpahan, P. L. (2021). Mengukur keefektifan teori 
konstruktivisme dalam pembelajaran. Pharmacognosy Magazine, 75(17), 399–
405. 

Syafi’i, F. F. (2021). Independent learning: sekolah penggerak. Prosiding seminar 
nasional pendidikan dasar“Independent learning Dalam Menyambut Era 
Masyarakat 5.0,” November, 46–47. 

Taqiyuddin, T., Supardi, S., & Lubna, L. (2024). Evaluasi formatif dan sumatif dalam 
pembelajaran pendidikan agama islam. Jurnal Ilmiah Profesi Pendidikan, 9(3), 
1936–1942. https://doi.org/10.29303/jipp.v9i3.2392 

Tsani, I., Arsyadana, A., Sufirmansyah, S., & Shafira, E. (2021). Evaluasi model CIPP 
pada pembelajaran Pai Dan Budi Pekerti di SMA Negeri 7 kota Kediri. Al-



Implications of Independent Learning Policy on PAI Learning Evaluation Design 
 

Eva Sari Wati Tampubolon; Siti Fatmawati Kumala ; Abdul Bashith 

294 
 

Tadzkiyyah: Jurnal Pendidikan Islam, 12(1), 17–45. 
http://ejournal.radenintan.ac.id/index.php/tadzkiyyah/article/view/8165 

Ummah, M. S. (2019). Independent learning. In Sustainability (Switzerland) (Vol. 11, 
Issue 1). 
http://scioteca.caf.com/bitstream/handle/123456789/1091/RED2017-Eng-
8ene.pdf?sequence=12&isAllowed=y%0Ahttp://dx.doi.org/10.1016/j.regsciur
beco.2008.06.005%0Ahttps://www.researchgate.net/publication/305320484
_Sistem _Pembetungan_Terpusat_Strategi_Melestari 

Utomo, S. T. (2020). Inovasi kurikulum dalam dimensi tahapan pengembangan 
kurikulum pendidikan agama islam. Journal of Research and Thought on Islamic 
Education (JRTIE), 3(1), 19–38. https://doi.org/10.24260/jrtie.v3i1.1570 

Wahyuni, T., Uswatun, N., & Fauziati, E. (2023). Independent learning dalam 
perspektif teori belajar kognitivisme jean piaget. Tsaqofah, 3(1), 129–139. 
https://doi.org/10.58578/tsaqofah.v3i1.834 

Widayati, E. W. (2022). Pembelajaran matematika di era “independent learning”, 
suatu tantangan bagi guru matematika. Sepren, 4(01), 01–10. 
https://doi.org/10.36655/sepren.v4i01.770 

Wildan Thobibi Bahja, (2023). Kebijakan independent learning serta 
implementasinya dalam pembelajaran pai di sekolah. Dinamika, 8(1), 74–93. 
https://doi.org/10.4108/eai.27-10- 

 



Implications of Independent Learning Policy on PAI Learning Evaluation Design 
 

Eva Sari Wati Tampubolon; Siti Fatmawati Kumala ; Abdul Bashith 

295 
 

 

 

 

 

 


